THE ROLE OF CLASSICS IN THE ELEMENTARY SCHOOL

The Report of The Aeneid Institute Committee on Classics
in the Elementary School

Jodi Holmberg, Coman Hill School, Armonk, NY. ¢ al.

We have taught the Aeneid in elementary schools all over the nation. We
have taught Roman and Greek mythology from Maine to Washington, from
California to Florida. Consequently, children are teaching their parents, and
their brothers and sisters. The Classics belong in the curriculum of every

school. We owe students the knowledge of their civilization as surely as we
owe them food or drink, or organized sports,

While we focus on Vergil's Aeneld since this classic initially brought us
together, we have discovered no single right way to teach the Aeneid. We

learn from each other, accept each other's styles, yet maintain integrity by
pursuing our own goals,

The Aeneld addresses universal questions In its concern with particular
events. Students who are frequent y uprooted identify with the Trojans in
their wandering. Students who have lost a parent mourn with Aeneas on his

return to Sicily for funeral games. Children feel and understand a suicide in
the community through the context of Dido's tragedy.

Our unique position in the world of Classics is threefold: we teach elementary
stitdents, we teach in translation, and (after an intense summer of study,) we

have lived the Aeneid in our classrooms for an entire academic year - we
know It works.

The enthusiasm among our students and their affectionate regard for the
Aeneld and for the classical world have rewarded us and assured that we
continue to teach the poem and the culture of anclent Greece and Rome.
Parents and colleagues Wmﬁ noticed what the children are learning. Families
have awaited eagerly the resolution of each dilemma challenging Rome's
ancestors. Parents volunteered that our study of Romans and Greeks
became the highlight of the entire year. We began to effect a new attitude
towards ancient studies among students, parents, and other community
members. We have brought the ancient world from a remote, arcane,
somewhat useless perception to one of vitality and relevance.

When students debate the merits of the Trojan journey, whether Aeneas
should remain with Dido, whether he may choose his fate to any degree, or
whether the Trojan women had justification for burning the ships, they
participate in the past. They identify with circumstances and characters,
They become part of the spititual civilization which continues in the present
era. Qur children mingle in good company, among giants of culture and
imagination. Our children glimpse past and future. Some few, liking what
they see, may aim above the time-worn, dull serfdom of narrow ideas,
unthinking obedience, or thoughtless conformity.

We cannot claim too much. The decline of classical education in America,
which began with urbanization before 1900 and prevails today, has many
complex sources. In this post-McGuffey era we may hardly hope to recapture
the attention of most scholars. What we have done, and can continue, 1s to
open the door briefly on a glorious and gorgeous past. We can offer bridges
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and arches to pass over and through a heritage which belongs to our nation
and to all nations,

One year of study hasn't made us authorities on subjects classical, but has fit
us to assist students who learn more than we know. We don't envisage a new
order of learner, but rather we hope to help children find a new place in the
order of learning.

In considering how Aeneas should act, each child becomes the actor and
teats the ability to reason and choose wisely. Knowledge and experience of
the Classics reassure the child, permitting entrance into soclety with dignity.
The sorrows of Aeneas enhance the meaning of modern sorrows; as one child
empathized: "I would be sad leaving my home town. But my home is really
with my family, wherever we are.” .

We believe their expertence will bear fruit in our communities. The children
have grappled with questions of value in the family and in society. They have
expanded their knowledge of history and geography, their understanding of
time and tradition, even their conception of the connotations and derivation
of language, through the Aeneid and related classical studies.
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accessible to other wmmnm_mnu and students. We must begin to approach and
remedy the insulation from classics and humanities which has pervaded
training w._.omnmn-u for our elementary colleagues. We must begin by
breaking from the isolation in which we have worked this first year: forty
individuals spread across so many states. As we sow the ideals of The
Aeneld Institute we can be sure that everyone, from the Founding Fathers to

our gtudents' mothers and fathers, would or will appreciate the legacy which
thelr descendants share.

One hope, expressed by all members of The Aeneid Institate, ia for the
continuation of our work. We dream for extenstons beyond our walls. We
plan now for impHcations in the future for elementary teachers everywhere.

To start, we need to mﬁ%vcn— colleagues who risk teaching the Aeneid in
difficult situations. Newsletters, networking, and affiliation with organizations
can provide the touchstones for identity. Schools, parents and cominunities
vary in the amount and type of E.ﬁo..ﬁm:nm placed on teaching of classics.
We need to make materiala available. We need a center to collect, publish,
and disseminate curriculum implementations.

To this end, we must encourage The Aeneld Institute members to teach and
train colleagues. This may ﬂo done through in-service courses, reading
sesaions (of Vergil, Homer, etc.) and tatks given by classicists. It would be
hoped that members who successfully conduct such courses would share with
others an outline of their procedures.

We must establish connections among education divisions. One good way is
to create a mentor relationship between elementary teachers and high school
or university teachers of humanities and classics. It is noted that mentor
relationships engendered by The Aeneid Institute were mutually beneficial,
and in some cases produced heightened and extended work. In addition, our
attendance at regional and nationa! conferences opened windows to the
world of classics. In turn, it provided a view into the lves of elementary
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students and teachers for members of secondary and university levels. We
will move forward by continued activity in the sphere. Our participation and

willingness to serve on a panel or give a presentation, or read a paper, will
expand our growing experiences.

We can lobby government agencies in our towns, cities, states, and regions.
We can use news media. The successful short coverage of elementa
teachers of Latin on ABC Evening News with Peter Jennings Aﬂﬂ.: 22, 1987)

demonstrated effectiveness. Federal agencles, such as N e financial
ald and encouragement.

¥

Finally, on Saturday, May 30, 1987, at Miami University, Oxford, Chio, a
national organization to promote the teaching of classics in the elementary
schools was formed. Named ETC {for EanEmQ Teachers of Classics), the
organlzation ls open for membership at all levels of educationa! involvement
and to the general public. It will be a source of information, provide support

for elementary teachers, and establish a meeting ground for articulation
among educators.

Editor's Note

This report was prepared for The Aeneld Institute by: Jodie Holmberg, Chatr,
Coman Hill School, Armonk, NY; Carole Franti, North Davis Elementary,
Davis, CA; Susan Greathouse, Harvey Bolich Middle School, Cuyahoga Falls,
OH; Richard Lawrence, Ir., South Grammar School, Fairfield, ME; Molly

Murray, St. Michael School, Sharonville, OH; M. Kathleen Tovar, Queen of
Peace, Mesa, AZ.

factually, but with the critical judgment to put it to use.

THE CLASSICS IN AMERICAN SCHOOLS
Mary Ann T. Burns and Joseph F. O'Connor

IEditor’s Note: Reprinted with permission from the special APA brochure
announding the publication of The Classics in American Schools.]

The Clasaics belong in the education of every American. They need to be

found In the curriculum of every schoo! as early and as often as possible.
Every student should have access to them,

* As many students as possible should learn about the Greeks and the
Romans through the study of Latin and Greek.

* Classical subjects included in the standards of learning should be S:m”."

and taught well. Where they are not included, the standards should
modified to include them.

* Classical subjects should be introduced across the curriculum in grades K
through 12.

The study of classical culture is sympathetic to the study of all cultures.
America gains when its cltizens come to understand the diverse cultural

' strands which comprise it as a nation. Such a broad view encourages toler- '
| ance, perspective, human sympathy, and cooperation.

The Romans and Greeks Across the Curriculum

{ Greek and Roman culture touches every aspects of American life, It

underlies our literature, art and architecture, political ideals, values, and |

wm:umo*.—zwno..%.mdoJ*;PEmznm:nEEnﬁuucm %?m: the means of ”
understanding this connection between anclent an modern, not only .

;mn_pam_nm_uro:_mnrm_.&cag solidly represented in the school curriculum,
In most cases, this means:

* a commitment to good instruction where the Classics are Included in the
standards of learning,

* an infusion of classical material into existing curricula.
* the development of high-quality and useable materials at all levels.

* a coordinated program of pre-service and in-service teacher education.
Latin: A Solid Educational Investment

Latin solidly repays the effort of a few years of study, Its dividends Include
heightened language facility, immersion in a basic western culture, and
introduction to the literary treasures of the Romans.

Latin should be fostered at all tevels of American Education;

* Foreign language instruction, and Latin in particular, should be
encouraged in the elementary school to accelerate language skills,
especially among students with English language deficiency.
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* Latin Instruction should be more widely avatlable to the middle school

student and be better articulated with secondary foreign language
pPrograms.

* Secondary school Latin instruction through the advanced level should be
available any student wanting it.

Teachers: The Key to the Classics
Educators and Classicists must collaborate

* to meet the serious teacher shortage, particularly in Latin,

* to strengthen the background of all those who will be teaching classical
culture--prospective efementary teachers and prospective teachers of Latin, :
English, and social studies in particular, but teachers in other fields as well.

* to provide in-service and continuing educational opportunities to teachers m
seeking to strengthen their command of the Classics.

C:?maﬂ«.\mnroi collaboration will also lead to nmﬁ_owami of new and
improved materials, particularly In classical culture. Quality materials--
textbooks, supplementary units, packets, and audio-visual alds—in the hands

of talented and well-trained teachers are the key to an effective program of
classical studies.

Recommendations

Today's educational environment presents an exciting challenge to Clagsicists
and educators to strengthen the Classics in American schools. This challenge
can only be met through immediate, common action and a commitment to
Tesolve problems in curriculum, materials, and teacher training:

* At a national level, a Steering Committee should be established to
coordinate, stimulate, and support projects in the Classics.

* At the local level, cooperative initiatives should be undertaken by
administrators, teachers, and Classicists,

A national Steering Committee can provide direction, resources, coherence,
but effective action must occur within individual school systems:

* School administrators, with the help of teachers and Classiciats, should

provide in-service training for teachers and resources for acquiring or
developing useable materials.

* Curricula in language arts/literature and in social studies should be
reviewed to provide a fair and sequential representation of the Classics and
cross-disciplinary connections wherever possible, ]

* Latin in high school should be available through the advanced level to
every student who seeks it.

* Schools should investigate elementary and middle school Latin programs

which foster general language skills in reading, vocabulary, and 1
comprehension,

* Teachers and Classicists should work with curticulum developers to

produce up-to-date, high quality, and accurate materials for teaching units
on the ancient world.

* The educational community should identify, encourage, and seek financial
support for future teachers of Latin and provide opportunities for teachers
retraining to teach it.

With energetic and creative leadership, the Classics will thrive in America's
schools. Now la the time for coordinated, realistic action. The beneficiaries
will be the nation's students.

LR N N ]

Copies of full Conference xawoz. "The Classics in American Schools:
Teaching the Ancient World," may be obtained from: The American
Philological Assoclation, Department of Classics, Fordham University, Bronx,
NY 10458-5154. (price $7.50 per copy, plus $.50 postage and handling; ACL
Member Price, $5.00, plus $.50 postage and handling).

THE ELEMENTARY SCHOOL CHILD

[Editor’s Note: This excerpt from The Classics in American Schools has been
reprinted with permission.] o

In the early grades, presenting challenging materlals means plquing the
curlosity of children, appealing to their sense of adventure and their
fascination with remote and fantastic worlds, and bullding on their powers of
imagination, narrative, and dramatization. For example, a Philadelphia
E_zm.w..mn.."m: teacher, convinced that puzzles help develop hand-eye
coordination, constructed wooden puzzles representing major world myths
and fairy tales. In addition to exercising fine motor skills, the children retold
the stories as they worked. In another case, fourth graders’ notorious ability
to remember details and their fascination with the interpretation of puzzling
physical clues was turned into an unit of archaeology. The children learned
something about how to comprehend a culture from its physical rematns
while at the same time they applied their imaginations to problem solving.
So too, literature with a strong narrative or dramatic line Homer's Odyssey,
Vergil's Aeneid, Buripides Iphigenia at Aulis, Ovid's Metamorphoses, and
others - provide the elementary teacher with abundant opportunities for
reading- aloud, for discussion, and for dramatization. Examples of these
creative exercises abound at the elementary level.

The contribution of the elementary teacher to the strength of the Classica in
America {s enormous. At the elementary level, the teacher is often a cultural
generalist who, because of the flexibility of the curriculum at that level, can
connect components into unifying themes that imaginatively stimulate the
children's curiosity and thought.

Recent reports emphasize the special vigor of American elementary
education and stress two fundamental objectives that go beyond reading and
» computing. The first is the acquisition of a broad base of knowledge upon
which to build. If thia bage is missing from a child's elementary background,
+ It is very difficult to construct later. Second, further academic success very
much depends on attitude and excitement towards learning which are
especially associated with the elementary years, This zest for learning is an
extraordinary accomplishment when it occurs. It must be based on those
singular strengths so apparent in the elementary child: openness, interest in
communicating, inquisitiveness, sense of play, and creativity. It needs to
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provide the child with space to wonder, to express feelings and thoughts, to
appropriate ideas personally, to seek relationships and connections.

Materials and approaches that seek to reach elementary children through
the Classics, therefore, ought to do three things:

- reinforce the development of skills
- enlarge the knowledge base
- stimulate and excite.
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LATIN IN THE ELEMENTARY CURRICULUM

Barbara M. Ottewell, Montessori School of Greenville, Greenville, 5C
Beverly E. Lichtenstein, Lafayette Elementary, Wayne, NJ
Jeanne Rose, Rossman School, St. Louis, MO

The last two decades have seen revived interest in what was once a standard
subject for the upper elementary school student-the Latin language. Faced
with declining English language skills, educators are turning to foreign
language instruction in the hope of sharpening general linguistic sbility,
They believe, along with the Russian child psychologist L.S, Vygotsky, that "a
foreign language facilitates mastering the higher forms of the native
language. The child learns to see his language as one particular system
among many, to view its phenomena under more mmsoun_ categories, and
this leads to awareness of his linguistic operations.” Successful elementary
Latin programs in Philadelphia, Washington, D.C., and Indianapolis have
ﬁﬂmsn.z_ impressive results statistically significant improvement in general

guage skills as well as tn some other areas of the curricutum. Dr. Marion
Polsky, working In New York, has created and used in her work with
elementary students some very interesting materials for the teaching of Latin,
and last summer the Fellows of The Aeneld Institute were privileged to hear
her explain the detnils of her methods.

.—._.onmmomou_.b:.::ﬁ_m&aEm...SQan—-oc-o:ounw_u nﬂ_.-n _bnmm_w_ﬂ_ﬁ:aom
the use of this language to stimulate general intellectu development as well
as the improvement of specific skills in m..g—m..:w—_ vocabulary, syntax and
grammar. As Nancy A. Mavrogenes states in The Effect of Elementary Latin
Instruction on Language Arts Performance: “Experience with two langunages
at the elementary school level enables students to improve their divergent
thinking abilities such as fluency, flexibility and originality. . . Latin
stimulates linguistic awareness because its complex and precise declensions
and conjugations reveal clearly its syntactic structure.” (Elementary School
Journal [March, 1977] p. 269) .

Some teachers also feel strongly that the materials used in the study of Latin
have instrinsic interest for the elementary student. Classical myths, fables,
legends, and storles from Roman history still carry rich meaning for the

__En_nis:n__:ﬁonnoﬁngmogmméas a.-nrbcm!b-voﬁnwrn
meaning of life, ' .

The Committee on Latin in the Hlementary School sought to find who of
The Aeneid Institute Fellows had attempted the teaching of Latin in the
m_mﬁo-.g classroom, and in what way. A questionnaire was sent to the
thirty plus classroom teachers from the Institute. Almost half of these
responded that they had used the Latin language in some way during the
school year. Eight had taught Latin as a school subject during all or part of
the aschool year. The remainder introduced Latin in various ways while
teaching other school subjects.

For those teachers who brought Latin into the teaching of other subjects, the
most common use was of Latin word roots during the guage Arts periods.
All elementary grade levels were 3%33:3&. One teacher taught her
remedial reading class of Grade I and Il students "a few choice phrases from
the Aeneid” in Latin. Several teachers taught well-known Latin expressions
like tempus fugit and Delenda est Carthago, or words ke furor, infelix, or
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